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1. The CLASDISA project —hAd%.a TCEhT

han<a Teeht PAhA %+t hegacF/HCHET OH9Ct ehh OFALE QUACTS UNZa0P
AeohhtF  (CLASDISA (Classifications of Disabilities in the Field of Education in
Different Cultural and Societal Contexts) 1% 274 VAN OTCLNC TT&68 (NG
ATATT TS OANTSL AT 4718 (ATCEhT €PC T 22178) €17HN £26 ohLe
TECEh T 1o

PHY TCERT AA9l A% €A TG Aht FIUCTT A®8S%S () O 76t ONAZTCSTHSA
L8 Nund® Quact Ang awmht 1@ T (TALR TWNLRS AUAR vl FPT
oAT PHTE ANANLPR UL IPT HBPTT  (ALIRTFD- ATIVCT PL40 AhA PSTET)
AT AGaTT ORI° AHAL ATV aMPt G @::

TEEhE  AATRPSEE  HCHCETTS  +0str: A 1511 a6 ( ICF)iehA® af
LCE: 194.5G  oawf: (ICF-CY). fapa 1 @:: eV  AhA 14T HCHC AhAR
PP ARITAR AOPPCTTE H0LATE ANGBFCT  CHAtE am 17 hAhANLPS A00P
Uz JC Lapw. 1 @::

N ICF/ICF CY AHZLHC amét eV 19T TCEhT NAONTSS NFLATLS (NATTXRE P
PG ALSH UL IPT AL thdt K49 NPA14 ha RLOCALEPT OGJ€F OC Nawry
JCI%7T ANGOSA:: ATHY A0t A1CT N9VNEE LLETFOE QUAPR ASGEFo NhETr
eTALR GF®m:: hao A AZ&hO (HDI) A%e AJ% 0TV0EE ALt AQTeP
Nhetsd 4%  JLATL NahhAT A7TS09° AFeXe OHPHST L48 OPLP +htdh L15N: :

TSk oW BPF hemh FAOOND: 0 +1F GCFO M HaEEB I N0OEP A1CT ¢ +heor o 76T
SHET AL ARIG (temag  @pt9e P4NYLe hm:: P8 aniNANS HEPE
Ny d A4 PTFiAL etamidk e+HALR BASEA hewt futt 1@ :TCEhE  PAST
ANANLPT: A0 FFOS  FIVCTE  (BFFOT N1 IVECE homaht Ane  temhdd: :
NAAT® PTG hoA ST oC P+ amedT AAAST hoUNLPS AVAR v IPT AR
aINE /TP RTRTN U1 @ @ tPLA SFO:

. el TEEhE wrtdta Or PEEFT 0ThA A HL @ temae AHAIRPTF TW0EPS
WA UvsIPT Mool Y&t PAFODF KEGI1S  AaBFFY +/havth +/ ATSARANT
ALCAA: : NePr® 76+ ¢ ICF HCHET? A28 TIVCHP 76+ ahde Noqmpd®
NFALE QUNTS TWNEE ve IPT LA 4904L1 T+ NTAPT ar9%Zd:: 75+t TCEht
A% 11CTT ANA: LAt HUP

1 vtaN T QU ANd YIRS RIVCT NTh@ AL Ml JP TSt

2 2ICF q ICF-CY (t9wct enh LAF@DYF +04Rr+ (PAPt owgor

3 0A% €A1 FIWVCT TG AL AATRPEPR 24ALTAS PG PTGt HE&PTT TNAAY
GCFm: : TEPhE NéANPS 2010 Ahh £7P46 2015 &4a 1o::

0+ef% a6 TECh+ aenaet  ((http://classifications-of-disabilities.univie.ac.at/)) a#ri+
LFAA: :

The project CLASDISA (Classifications of Disabilities in the Field of Education in Different
Cultural and Societal Contexts) was initiated by Prof. Gottfried Biewer and is financed by the
Austrian Science Fund (FWF) (Project-number: P 22178).

This research project aims to provide an international and cross-cultural comparative study in
the field of special needs and inclusive education. It investigated which environmental factors
facilitate or restrict activity and participation of school-aged children with disabilities in the
field of education in different societal and cultural contexts. The project refers to the
International Classification of Functioning, Disability and Health (ICF) of the World Health
Organisation (WHO) and the adapted Child and Youth version (ICF-CY). This classification
regards disability as a product of impairments of physical and mental structures and functions,
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activity limitations and participation restrictions in combination with environmental and
personal factors.

Based on the classification scheme of the ICF/ICF-CY the research project investigated
barriers and facilitators in the field of education in Austria, Thailand, and Ethiopia in
cooperation with staff members of local universities. These three countries differ to a great
extent in regard to societal and cultural contexts. With reference to the Human Development
Index (HDI), societal development can be regarded as high in Austria, medium in Thailand,
and low in Ethiopia.

The empirical data for this study was collected through field research. The study followed a
uniform design and was undertaken simultaneously in the three countries. Using a mixed-
methods approach, including a grounded-theory-based qualitative component, the project took
an ecological perspective on children and the micro systems, such as their families and school
classes, which they are involved in. Interviews with professionals and parents as well as
adapted techniques for capturing the perspectives of the children with disabilities helped to
reconstruct societal and cultural aspects of disability. Additionally, the project included
quantitative surveys with the same target groups to identify societal and cultural factors
regarded as barriers and facilitators within the educational process. Thus, while the study
intended to use the ICF classification as a tool for educational research, it critically examined
its applicability in different cultures and societies. The research project involved innovative
aspects such as: (1) fundamental research on the relations between society, culture, disability
and education, (2) application of the ICF and ICF-CY in the field of education including its
critical examination, (3) development of research methods through international scientific
cooperation in the field of special needs education. The project runs from February 2010 until
January 2015.

Further information about the project can be found on the website (http://classifications-of-
disabilities.univie.ac.at/) and in publications mentioned at the end of this report.

2. Summary of identified problems —¢4+42 TCOATT TImPAL

TG+t AMA ST AAGFO ATBPF At RUCT Omdel QT 918 (AN ANA
AT8eTINC PORLCT 1T 10T ATLThtA®- AagdtA ::

LV TheS  ANEIS UL IPT NAT oBAMIT 10:: (tafB OATT R OnpTe 0§
AT ¢t o EPTT LT NThIES 5 AL 2150 ¢

hmdng vy IPTF

- ONEF (19 THEPTE ANTF TS
A OALT AQ 18T LAVTFO ASFFO- a™ . Q787N av.§ © ATOP

- TEEONCT
ADASTF AR TECNA® AhA 18T AAQFO- AZFFO- 19VCT O+ “PIit 1@
MWPE AIVCTH T AMA 18T LAVFOY ALZT? ALPNAYI™:  Fh7T0E® hanT
IC ATPY.@ AdPT. (& ALLAI® IA@ PAON: : Nom: A 9T LANTOY
T PTF POBNN TIVCT T &P (ST @A BT (NTARI® AG+F7)
AN eFETAZTT O, ACTPFPA: :  NAMHST®D AZTY of 9wt ot
PR aNANT AGPT GFD:

- AhTIRP oG ST
P HeTOZCT TAC LVIFT TAC AheRIA:: PAhA 14T PANFD- AST ¢ HIVCT
ALAT 8T OAT PN AT (GFAQFFOF  FAC OAT hATFPA: :

nrevet vt
- PTIVCT (7 Ahad
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NHIVCT T A78S AR TIAC IR aE AaOP 1@ : . aR8E (E AhA
Tt AAVFD ASTF 040BE ALLAY™ : . (1B (EPIE HIWCT OPF v7RPT
ANAR & T AAQFD AST  PHaBFE ARLAY™ . (taf®  HPE  FIVCT (T
ATP4F e PACtOFANA TAETE @ 00T 18R & WA+ PATFD- GF®: : P heS
Fac AAQGFo- +oRPTF Pawe heNE ahE  PHIMG LR LR PANTFo-
G Tm: :

PrIYL? NATES PI%EPA AT

NP1 51+ omgel At FIVCT Ahd FEEPTF A78P1°F ATPét 1 0 a9 (E
AATE P AAFO- P s : Yy GATFOF hNRT ARG e 17 NAo-
ALQNY™ A7809° Nets @PC AAFD +HBPTF LHPTIC ANFFT @ OAUT
A% €A1 T AAFD- Fhdt et ATTA AN i, PONAHIBEL aNSPPTF ATLTIP
Nhed AT P v 3PTT ANFEISTT AQNNJA: :

Ahap pay

ANAR P (U 2HhAhA (W79 A7878 TBPT AhA® P APm: BFPA: :

DI EI TG BCariy A
NOASTFG MoV AT809° (09VETS NAdWS ahhd PaO7Fr+F T9IC hAd::
LYI° aY iy (N FD RCaTi1 T AT 8LS e TFo-

VA0S Qv
- AT TS UeTHT
M @ABTF RNt vNltaN  Ahd 14T PAQFDY AET ?-410v §Fo- Ao
ATLR I TGALPA: : NA797E v 3PTF OALETFI® AQHANEC ATHUT ALST
PAa? LoAFD- (oA ATLOWIS 04 ATRTSCT AfAP7T 1@ QA@-
PIG (s USP® 97 LHPT oAZF UGt (b apto- PA®F htemhk (1744

N&77+ Aomah FFroy

PVt an Aoenhhit

NrPAh A3 ANA 8T 8L N9RPF TRA (charity model) Af-+a-+g18 £A
LaAA: 1 LU AMA TATET PUALTAN ANAT (WPRIP  FCH f IR ALADTOS
AU 9°79° AQTPZA ATLT®PNLhE famhid ::

(Picture: Schiemer)

The research study showed that the following points are hindering the successful
implementation of inclusive education for children with disabilities in Addis Ababa. This
chapter gives a short overview of these problematic issues. More concrete information about
the results, along with an outline of supporting aspects to inclusive education, can be found in
Chapter 5.
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General aspects

Lack of information for parents

Lots of parents are not informed about the possibilities of education for their child
with disability.

Transport

The biggest problem for parents is to find a school for their child with disability. Lots
of schools simply don’t accept children with disabilities as they don’t feel capable of
integrating them in the classrooms. Furthermore, schools are often far from their
homes leading to high transport costs and the necessities that parents (mostly mothers)
accompany their children to school.

Economicconstraints

The transport problem adds to the strains of poverty, limits access to schools for
children with disabilities and brings their families into problematic situations.

In the schools

Schoolenvironment

In the schools one of the biggest problems is hygiene. Toilets are often not accessible
for children with disabilities. Furthermore, the multi-storey buildings are difficult to
access for children with physical disabilities. Also, the fact that lots of the schools are
built upon uneven ground, stones, holes etc., pose additional challenges to children
with disabilities, especially those with visual and physical disabilities. The classrooms
are often dark, cold and noisy.

Lack d teacher training and material

The main point that is hampering successful inclusion of children with disabilities is
the lack of teacher training. Teachers do not feel qualified enough to manage inclusive
classrooms, and feel overburdened, unsupported and alone with the high number of
children and the diverse special needs that require their attention. The lack of teaching
material adds to the problematic situation in the classrooms.

Corporal punishment

Although the law forbids corporal punishment, it sometimes happens that children are
punished physically.

Communication and commitment

A lack of communication between parents and teachers as well as teachers and school
administration etc., leads to a loss in commitment and engagement amongst teachers.

Society and culture

Beliefsand religion

Lots of parents reported that wider society believes that they possess a child with
disability because they are cursed. In some cases, parents were also convinced that god
sent the child to them, and held the persistent belief that the child would eventually be
healed. However, attitudes present within the parents of children with disabilities
changed as soon as they visited school.

Societal #@itudes

In general, a charity model of disability could be observed. This indicates that people
with disabilities are generally seen as members of the society that need help, but
cannot contribute meaningfully to society by themselves.
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3. Comments on the research — 075+ A2 PPL0 AOTEOPT

eU NA% AL PfA® PhAMgA TCEht 95+ WEPTF +11GS oOmi 47Ct aAtATE
APTFC  AZQHEeF QA% ANQ /AFERE AAAD U F NN LLCIA:: NJea7es
NANFSe Otamae o1& LT TSP A2 ANO £18471 @ No\hg® a7 8§
N&T+ A A7ST oaaQ TaC eHhSor o A1A% £10PA: :. 0V @mt A2 ? Fao-
TAFe TIVCT (T RSN TCT: MASTFS A+ PTG agyey ALLME 0§ 1@ DPYY.
AN €29 FIVCT (BT Qo9 an+7928 P PeET  AATIP (10X & AANTST 87
7@ :

DA ATAFE TS 0L ATFD FIVCT (W Nty A I PA: : hutd® NAL
eHANANT PAamesT HA PLI® AA hJMON@- AL 10C:: .75k ChAOQ N0TVLT
N@OAZTF NAZTFS ORhATCHF ANLAT AATNL P FNTMRERT Todt AALTHA: @ . (I TafD
Ponht 7% ANFCATPTI e INNF NC&F 160 NCE&EF TAP AONTPSh ALCTPA: :
NP ATIPE 9°19° AQG I 11C AN PO @ L )6H AT (TPST h8eL) ONvhd®
TYALAN AN APANA  ATRT LUS TR APagTF AAT 0t AP AT PUA
AT aPIAR ANLATL 1@ : U TTHO ALHOT 29N 0 APTIE AR 1@ JRAN
AND PG+ g\ ATF R FAP 0 AN £10A: :

(Picture: Schiemer)

The report at hand concerning the results of the research project CLASDISA gives
participants and participating institutions an insight into the outcomes of the analysis of the
data collected in Addis Ababa, Ethiopia.

It has to be mentioned that in comparison with the other countries involved (i.e. Thailand and
Austria), the research process in Addis Ababa was the one that could be conducted most
smoothly, and was completed fastest and without any complications. This could only be
achieved through the support of the participating schools, headmasters, teachers, parents and
children. Throughout the project we experienced a welcoming atmosphere and great interest
in supporting our research aims.

All of the schools that were invited to participate in the research accepted the invitation.
Furthermore, the number of interviews that were finally collected exceeded the intended
amount by a wide margin. The interest in the topic of research by teachers, parents and
children as well as from the experts’ side was very encouraging and enhanced the quality of
the interviews that were conducted. Additional support, such as sign language interpreters and
people who translated cue-cards for blind children into Braille, was always provided with a
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great deal of courtesy. Hence, the researchers did not encounter any major barriers throughout
the research. It must also be especially mentioned that the researcher, Margarita Schiemer, has
been welcomed in the different communities very warmly and has been made to feel at home
throughout. This has to be considered as a very special and important aspect, as coming back
to the research sites in the second and third phase was perceived as a very positive experience,
and hence, greatly influenced the ongoing research.

4. The research process — 75k h.L+

Paay,¢m- Pahh (¢ PHPa¥.@m- (12010 1@:: (HY Pa¥aye Ihis s 7ok (107
(TT0&F AOTS  POAPA  ont)  FIWCT  WCPTFIIVCT T NS et AThEe
(PAMMRPET INNJE L Ave  TPE)  LPE  aRPPA:: QAP ANt FIVCTE (T
TATLPA: : QORGP DY Thes thtde NO0OT FheeT ¢théa Pomh 0cPT +hS oy PA
A CO9™

1 fa9NC2010--27P4 2011: Fnomed: TN P ave TPR
2 fO9NC2011--2A49NC2011: Fhameds  9ht
3 ATEA 2012-9%, 2012 PAMRPS P Ave T+

200 PRu&e amee Tt N@ALTS howel?r +ANNNPA: : NeTC AL P-temCt P HANAND-
oy % (quantitative data) P HY @md oA Adthtt ¢ P 0AO ThT4S  Han S
AL POBCAN LUSA :: QAAHU® theFFT bASEN W EPT AL Y@ Gk AETT
OABTYT a9yt ATAU9 AT KhATCHRF? R D1C AL £4+hd 10C:: Ly
P10t gh78t ATHYU APT Ahd 18T AAAQFO HBPTF NHALe  AParn avf
it efAn e GAJl 1@, (R 0hEA OATS  OTHIWCT i 1L oA
P thBed  INNIPT  Iemed PHLLIAFD APT PIRATOFT ¥ E (ot AATR THIP
YO ATHYU v Ao ft (AL 11C AL PHALR DANT AT8ANAN LLHA:: LU
TNt Ahd ST LANT AR MIWCT (W oAt QAT B3F QAL AomhhF
THAOA: : O TafB TGt ALCLPEP homht &F19 Laf%d P-1Hn%8t Inamediq
INNIFPF AT LN

- 121 Fhomest
- 20  MhIPTF
-7 MWCTE OF a0 rRF

Paomee  eRANAND OtAm ewwe ot (WP LT @LePTIC (temae  ap\h-
Theoy PA: : . e+taANANT FAamReTF No®ay e oL KoLT Zu& 1 A0mD $Phe @F
ATUMHGE 7% 0A%0 ANQ eiacCht £7% a9eT oA PA: : (I EPE GHAT AL
AT09°  L09. (RS o ASC NTHA VAN 9P C AordP A ? Tt hrteR (A2O0ANQ
LLOCAE A% AT HIVCT AATRPTF ¢ (aP? @PPC TLCAA: :

e PCEY AFTHE Qtemht PAST AhA AT NALTATS FaJE AL @R AT NAAD-
AL fONtA® omd Fhdt FAPRIAN: : ATHFT PTG VANTFTE LCLPTT IMETTY
Mooty +7 Ad 18t AAPT %7 "NF ALV AT & OALTT oy RhATCRT AT
ANA 19T NFIUC ARE NAD- AAIT OAT ATLTWLE TTHO AGnNAN FThCAA: :
PHY AN%L 9N PAT@- AhANLP usd NALT oo vid +FAT h7848<4 vty +7
1@ : hHY AR FAJRPTF P10APFD- HALR “LPTF A ALE 038 9NTT 4O
ORIt 84% T OART AAET PATF®- AThhN L£2E foyeT ONTHIVCE ehh fATFo-
VALTT £4%  AAOTCHT 7947 9°7 AT80P1 AP PATFD- LLEPT GFm: :
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The first activities in the field started in March 2010. In this preparatory phase, the research
team (Yeshitla Mulat and Margarita Schiemer) visited education bureaus and schools in order
to obtain permission to conduct the research (interviews, observations and questionnaires). In
the end 7 schools participated. Following this preparatory phase there were three phases of
field research:

1. November 2010 — January 2011: Interviews, observations, questionnaires
2. November 2011 — December 2011: Interviews and observations
3. April 2012 — May 2012: Interviews and questionnaires

200 questionnaires were collected from parents and teachers. This quantitative data is not part
of the following results and has been analysed in a separate PhD thesis. Hence, the focus
herein concerns the qualitative data. It was decided to speak to children, parents, teachers and
other experts as sources of information. The reason for this choice was the supposition that
those people would be able to give information about the situation of children with disabilities
at school from different perspectives. Additionally, observations in the classes and in the
school compounds provided the researcher with information that the interviewees might not
have been able to give. All these perspectives opened a focussed set of views on a certain
aspect. That means that the child with a disability and his/her situation at school was
described through these views of the interviewee and additionally through the researcher’s
interpretation of these views.

As far as the interviews and observations are concerned, the following set of data has been
collected:

- 121 Interviews
- 20 class observations
- 7 appraisals of school compounds

The interviews have been collected by using guided and narrative forms of interviewing as
well as focus group discussions. The collected material was transcribed in Amharic by the
research assistant and translated into English by colleagues from the language department of
the Addis Ababa University. There have been several quality checks by retranslating passages
and discussing contents of interviews with the team from the Department of Special Needs
Education at the Addis Ababa University.

Regarding the process of analysis, it was considered as essential to analyse how the disability
of the child affected each of the participants and vice versa. By analysing emotions, issues
that were raised as well as actions and reactions in the data, it was possible to get an
impression of what disability meant to the people, and hence, how the parents, teachers,
experts and children constructed, and perhaps also deconstructed, disability in relation to the
field of education. The goal of this analytical approach was to obtain an answer to the
question of which environmental factors the participants identified as influencing the
education of children with disabilities. In this regard, the participants exhibited different roles:
children on a “trying to find my place” level, parents on a “caring about the child” level,
teachers on a “being responsible for education” level, experts on a “having to know what the
problem is” level.
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5. Results — @n.+F

. Eo FHS FONE A ST AL fhd 1@ AT B PTI 0ALTF a9 S
MAOATCHT §Fo: : NonE OaT 00X TP @ MY 0 A79W9° i et

NAQFD- AST AL PAD- Aohn 0 NTP° Mo~ hed WP AZE OTH9C+ (i QaFo-
+A0eHG FATE AL FRAT AL o 1@

The data has been analysed by concentrating on the single groups of participants individually:
children, parents, teachers and experts. In the results it becomes visible that relationships and
attitudes towards children with disabilities were amongst the most important aspects that
influenced the children’s activity and participation at school.

5.1 Children —AZF

PPk FAJE PURE AMA AT PANTFD AT NAMIME ATIVCIFO n&tT Tt PATF@-
CFm: :  ALATFD Cadarmd 91N LORLLA CUPRA PUA NP 1o (HPE RLOGCAL
A0t agyC Uhd° Pomant AP LA0A: : NANFFOD- W tS@ L4 0A SFFOY G
LHOANFFOF R & ) o: :

AHVP® FIVCT AT APTIP Aot A794.7%  L&TTFPA: : A9%0  ATE6PF
¢ thetaFog of kA% PULMT honhht PoRem.  LIMAA: : At 2L%T
NANANLTFD- L& vk L96 oyt AFNNGPTFD PAN: : | AATHFDT AThhT Lo& 1%
NATFE PHAA ULt PR U PA:

N taf® OAZTT ATRI&€S NF40T TWALaN @aT 0F PAFD A0AT AT8Ur TIVCTH
&S AQTPRA LAD RO 0L, ALCAAU- T\ AH TIVCE ALTCOT 10 :

ABE ATLACT U 0T aMAT AT TIA AL P LONAA:: avFNG a2
ThPALTF TS AATPITH oS e AN ahhA A8 @LAT ATL1G 0L A PA
ATPOIN PA LINAA: : NrIVCTH OF ABTF +PaLT Tt ADHD ATLANCE TR PT
FIVCT AL1TT 1@ QUNLTHAN O 17 QAMA AT AL PAD- (mPAAD Aan it
ANIP 1@ ThE RFAA:: QU ALE PANT AMAN ACANCA PIDSR Naufr At A9
(HY Y&t AT QVUNLtat oAt LANF? 0 Lanet (s LaNPAFPA: :

(Picture: Schiemer)

The participating children with disabilities were very enthusiastic about their education and
school in general. The goals they set for themselves were usually very ambitious, with most of
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them wanting to visit University later, and strived for jobs such as teachers, doctors etc. One
of the main goals for the children was the possibility to be able to support their parents and
family in the future.

Hence, education leads to an increase in the positive perception of self for the children. New
possibilities seem to open for them and lead to new perspectives in their lives. Family, friends
and their surroundings thereby play a major role regarding support for the child. Children who
are supported to reach their goals are also more included in the community than children who
are not supported. Furthermore, the goals of being able to support their family and become a
valued member of society become more achievable through education, as children get the
feeling of being able to reach those goals.

The children seem to go through a struggle of the question of belonging. It is a moving back
and forth between possibilities and restrictions, between rejection and acceptance, between
exclusion and inclusion. In school, children are accepted and receive education like other
children. However, society in general still has a negative attitude towards people with
disabilities. This means that the children’s environment provides them with conflicting input,
which they must deal with in the process of trying to find their place in society.

5.2 Parents — @\ &

OASTF hAhA 8T PANFD AZFFO- FIVCT (W (emOFFo- nets Achd AAFo: :
NIV LTET  HIVCT TP LOHET SFm:: Q724 T&I0ZCTH POASTFT P15 Fac
b WHPE Ad 19T PAVFD- AST hAmn OFo- hao- F9VCT (G o0t ARTAIP
AAHUY® FIVCT (G ATRLO P90 a1 & anH <& LPTAFPA: 1 AAUT 9° OAET
ABFFOY7 T9UC (G AR LRETFOY aMPTS nets 17THA 0 TR hAQVF@: :
M OASTF OP7 O¢ 18%¢ NaSTFa L oR®1FT AAAT SOATFD A7809° ATETa7CT
P OAH:

v PoRanht® AhA T4t LANTFO ATBPTF O HIVCT (i e®OFFo- LV1E PNAM
o LALCATFPA LUIC ¢ U1 @ NANANLFD- Pi HIVCT (LT AA T91F U1 0% +o%
aATRPON Yy O : NP AhaN@ PA ®AZTF 97 ACOANCH ITYF+T  O0®aC  dwBP
NN POT ALFFO ¢THIUCT AL TPttt ATL9Hh P FAPA :: Otaf® h797&
OABT (AZFFO- @AT 09% Thr AT8ATFOD aw.8F TAPA LU ADPT @OAET NAZFF@-
Thod a3aty K T09° AOLLE Mt LIRATA L2&G Aomhhte ASNLPA:: U A7
LV ASN PLhOPT YLT ATSANC ®ALT h9Ur NAL NHIVCTHS ARFFOY (evhahA
AL €AT T TNt AAFOD- :: (+LDD9), WALT AMA T84T NATMHANLC K781 CA9T
PoIN:: LU PUSLT PalTh9® MR OALTS ALT AT94MCATFOD ALCAN: 1 TIVCT
07LHY it AATAAN Aenhht 12 ATLTROM LIMNA::  AAHUP OALTF PHIVCTT
b ALt 08t LomAN: : PRI AA ST OTPA ATSU9° ASFTFOY
O+AL N1 00T ACE A9+ 0L hSAhont Powssg afip149 ALCT1@ R+ A79
NC he&tdd: :

(HY ANBLe @AZT PoWOSt UALTT NTP° AQdAL 1@:: P MALT Loq

N&CUT: NUHTI ATHO At 2T a5C AATSC +&AT OC 10 :: Q@AZTF Qhd
OLAST PORCA L& oMo ahgd owen (1C L NGTS ¢ DALTFII° Ao\t ¢ TeC
YO OAGT ABFFO7 OTIVCT ALA% AZE ASN AL W92 AOTPEA hPLLT
1@ PITO h@y F OAZT FIVCT (W hegwed S 0 HICT Wk OC AT AP IP
PYTF 04T 1@ AHPE OALT ATLTS14T 105 NeFULE anhd AT U7 F o+
eOAANI T ARTT OTH 4T :
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Parents were generally very satisfied with their child with disability attending a school. They
were also happy with the teachers and the schools. However, transport was a major issue for
them. As lots of children with disabilities cannot visit their neighbouring schools,
transportation routes to schools are becoming longer. Hence, parents have to bring their
children to the school themselves, investing time and money. As many of the parents were
daily labourers, they lost time to earn their daily income and had to pay for the transport. This
indicates that the attendance of their child with disability at school is even more challenging,
adding to the strain of poverty through the fact that the schools accepting children with
disabilities are usually not in the neighbouring communities.

Thus, through communication and interaction with their community, parents gain information
about their child and the possibilities that education can offer. Additionally, some parents start
to discover new potential in their children. Having this knowledge enables parents to develop
trust in their child and establishes the foundation for future perspectives and support for
children with disability. However, in order to start the process of establishing knowledge,
parents must first and foremost show interest in education and care for their child.

Very often, parents viewed disability as a curse from God. This involves feelings of shame,
which burdens children as well as parents. Education seems to offer a way out of this dilemma
and changes the perception of disability. Hence, parents discover the significance of education
and the possibilities that are opening up. Consequently, they might feel an “atmosphere of
departure” when they break free from old convictions, and take on new perspectives regarding
disability in general and their child with a disability in particular.

In this context, the aspect of responsibility that has to be taken on by the parents becomes
very important. Parental support towards the child is influenced by fears and worries,
awareness, possibilities and efforts on the parents’ behalf. The possibilities that open up for
the children through the help of parents adds to the atmosphere of departure that is evoked by
the parents’ change of attitudes. If parents support their children in education they contribute
to and support the child’s new possibilities. A main factor that influences parents in their
engagement towards supporting their child is a positive relationship with their child’s teachers
and the school. Very often those parents spoke about a “feeling like a family” between parents
and teachers.

5.3 Teachers — 9% &%

PATMRSE (110K h7L9RALTaIVLT A LA B OAT A78h PAfA:: (OtTafBy®
ANA 18T PANTFDT HTBPTF ATRTCTL T TSP ATLAATD LAPA:: PIHLLA
ATLTS  &oq Mt (+L029, ¢+ (v +af® omGhoet ¢Fm:: P 97 N A0t BPT
ATR IPIHD- FOUC 0t AGARPTS FOG R0 1 A0 T PATFD aPr AARAPA: :

NaA O a9 A ABPTFT 0ATS hed TNt vAdl £7  FFOY  A790m-
aRLTEAR GATT AAFD PHAP Mt AAGRLT OE LH AANTRE AT LIRIL LTI
K181 B1AAN: :

N9RhF Lh P2 @ A0LAT 17C N@ALT ahhd PA®- 7T+ (WF OHaEBI® hag oy
ICP Y@z a9y N@AZST pC NeeANC PG ASTT ATNH ?PTROATA H Fads
ot a7t AQTAPTFPA: : . NOALETFS (09 ¢7  ahhd P oRal oehows;  @pgP
AMNGPIOOTF hHY ARe TAP “F hA®:: | - a9VLST N@OAST AL P&F hAATwo-
PORATDF PUA T00S ALLAI® CAN: : avAnd® ATF 7 awilt (09 N hAST
IC PNGFT Od ATRAA A7L AZ00Ta0rt PUNA POBACT®:: $LI° AA ATLAT AW
Ny s7S (OAGTF ahhd Ca@- 7T+ eodtaM+r as#-(if eel ing 1) ke
P IN@ NTH° MY Y O :

LY AP AP Urd QAFD AR FIVCT (RTFIAR LT QANVFO AP AT ES07
nNAFo- aR NG FIVCT T PHA 1@ QA A ATAHE QU AR TIWCT (LT
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& et At FICT T QFRAveF 1Ak 23PN L NAA O AR FIVCT (LF
ANA T URT Q0D AL P AOTETT Ufe P OPNNFFO- 18L 1@ AAHVI A 1AP
GAYFE @ TR Dpav AR ERTE AT TEOAE  PAD- ATHO hets 1@ Ne9LT AL
NPLo®  C+abO @ +A84¢CFT PoINPO- Loe hetE p:: A T84T CAQTFOIS
PANQTFDT  ART vdd ATHAA a9VLE hOAET haneT a9eT h7T809° nhvet o
AT 806 PALADTPA: :  AhA 18T LANVFD- AZT OC AGNEtS ATRIG RCaith S
TFT LMBPA: 1. aIVEE NGFOT (@L8T anry P 0¢- AMANLTFDT A780 LOSIA:
N taf® Ve AATRFD PAFD hChF @RI +0d aw/pi QAP POH §A7+ PATS
Pam ANt awmp\nt NTP° ANZAL 1@ N@OALTF OC oYMt ALTIRS LaNd YT
AT8A U ATAU9 (0e QALLNT 9C ¢ APIFPR PUT Pad ANANL AIVSE
LA TN

(Picture: Schiemer)

The interviews clearly show that teachers are overburdened in many cases, as they are not
provided with sufficient tools to be able to manage classrooms with children with disabilities
(in special settings as well as integrative settings). Lack of material and support is often
indicated as an additional barrier. However, lots of teachers are very creative in finding
solutions for their problems and show motivation and commitment to their profession and to
the education of children with disabilities.

On the other hand, teachers also talk about frustration and loss of motivation, as they feel left
alone with the problems that result from crowded classrooms and the special needs of children
that cannot be given special attention because of the above-mentioned problems as well as a
general lack of time etc.

An interesting aspect that could be observed is the importance of relationships and
communication with parents, but also with other teachers. Teachers who invest in their
working atmosphere by building a basis for cooperation with parents are more enabled and
motivated to support the children. Conflict and trust between parents and teachers both play
important roles in this context. Teachers often complain about parents who do not cooperate
in the way they would expect it. Establishing relationships therefore can be seen as an
investment by teachers to improve their working atmosphere with the children. An important
aspect that was already mentioned above, concerning the relations between parents and
teachers,isAi f e e |l i ng | Thikceuld he olfseaved mdregodawithin special settings
(special schools, special classes) compared to integrative settings (regular schools integrating
children with disabilities). On the one hand, the relatively smaller size of special settings
compared to integrative settings can be a reason for the development of such a feeling in the
smaller settings. On the other hand, the fact that disability is a main concern in the special
settings might also be more sensitizing for all people involved. Therefore, the awareness
about the specific needs, challenges and problems regarding education for children with
disabilities might be higher.

13



Results of the CLASDISA project, November 2014

The initially mentioned challenges for teachers indicate that support is needed to a greater
extent. In order to be able to improve the situation for children with disabilities (as well as for
children in general) at school, teachers need support from parents, other teachers and from the
school administration. Working with and supporting children with disabilities requires
commitment and motivation. The more that teachers enjoy their working environment, the
more commitment and motivation can be identified. Additionally, it is essential what teachers
think about their profession; that is, if it makes sense for them and what they themselves gain
from it (i.e. reassurance, satisfaction) or if they are mainly frustrated and overwhelmed by
excessive demands. Positive relations and intense communication with parents, but also with
colleagues in school, support a positive image of the working atmosphere for the teachers.

5.4 Experts — &hA TC AT

eHALe ADOATCHT (NF/0F AR €AY T FWCT AhATCH: NRLACAL: NDHN a9V e7
hags  Light for the World, RSDA, ECDD, ENDAN) #Aamme® +7+G ¢ 9RAL @ (mbAA
APTIR Aemaht QUALTAN O ATAA fonhJd::  (MIVCT anhd® 0 PA A7
POPe, BIU hA:: oMk vdd AT4TL UBIPT AL gl AT AAMD: L9° AT P4t
SUS N 17

ATPET L TVIOFO-
- PRV UrH
- APPFI0NL PAD R TRPT TRA
- MV EE O NEFHF AATSC
- AOHRCOELTS ety ahhd AAm QO+ ANA T8T7 A7L Co9T a%kaC
- AARPE FVCT P FORFF ANQNAATSC

204 Vs IPT
- PNk Urd OhGHT 28 AL PAT ATH(L AT aufy
- U16FT MAOPT 0L9W%. U0 AGNDT 91l 0® -
- agYor OLALD gm0 FFOS 4 aeiFo-
- PAR €AY FIWCT KhOTCT O TIVCT (W avC
- hegwer anhhdh APTIP Aonahts 1A+ one -+
- OAZTF QFIVCT PO0AM APtAQ: gy
- Ne9IVeT TIVCT hueet AL avbhé

- ALZT ATHOT P TRALeE ADABTFD AN ANA 18T G I6PT HLCT @ g ST
TYNLAN hPeE a\n a0 O LT

The analysis of the interviews with different experts (special needs experts in the schools,
within the Ethiopian ministry of education, at Addis Ababa University and the Kotebe teacher
training college; experts from Light for the World, RSDA, ECDD, ENDAN; various
associations for people with disabilities etc.) showed that in general positive developments
regarding attitudes towards persons with disabilities were observed within Ethiopian society.
The development of educational possibilities for these children seems to be improving slowly,
but visibly. This “atmosphere of departure” is supported by certain developments and
hampered by other aspects.
Hampering aspects are:

- The various aspects of poverty

- The prevailing charity model of disability

- The loss of motivation on the teachers’ side
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- Misunderstandings between the church and its followers, who see disability as a curse
- Infeasibility of an environment for inclusive education
Supporting factors are:

- An atmosphere of departure, which can also be observed at the highest levels
(Ministry of Education etc.)

- The goal of transforming the Ethiopian society into a knowledge-based society

- Teachers’ engagement, preparedness and creativity

- Availability of special needs experts in the schools

- Positive attitudes and increasing number of initiatives found amongst teachers

- Parents seem to be more interested in education

- Considering the need for increased focus on practical skills in teacher education

- Children are seen as multipliers for awareness raising (talking to their families about
disability etc.)

- CBR (Community Based Rehabilitation) workers

4 Conclusion and Reflections — 7In$ALT 0P

(HY ¢+ Ahd 1%t GAAQFo- AZTF +H9WCT 2C 18T P& APTF PAFD U7F G
ays AoOP TAP Fhdt ATLTAM@ 1@ AAO® 0T PIVCT addPE TRAfo-
ANPT  ARINC NTRATFA AP FIVCT TRAEC AT amét oy 210PA .
PUNLta AdADA T LA hamht an@f AAONT:: OHIVCTE (R TR T
PIHOY Mgt O APTIP homht  (omagdFo. +oBPTF A0FFo- AdAhA 18T
AAATFD ASTF gt D1C CI%PA:: NP amReE v 9% Aah awd 2104 171C
AT F PRI AN ATLHaPA® ¢ 41T AT S W E ATMPOT 1 @: :

TAIPT PHU  hRIE A PAFD eIWCT (W AN CAFOT RORL GTH
ASMCPA: 1 LU (e® a9t 421G RCai1 -t AT9u9° AZEY Par St 49071
LTCAUFPA: : MO Ahd P4 HETF AZTF 09 R1TTF TIVCT T hT9LLeT
ALCT JA\: ¢

NAAT® hPq L2F LA@- hANSA TCEhT el P To+ WP ol +9P hhd 14T LAQTFD-
AT NTHVCT A PANE v d AL £4hd 1@ LU IR TOF AtafE TGO P ARTY
POALTT a9 AhA 14T AANTFD AST eTIUCT h&A ahit AL LATDT LI%
A78NT) TR, 1@ 22U TG QANE TIVCT AL NTRLD @2t ANTPEA
ATLITRLD WGIGAT (N TafBd® TIVCT T QALCA AhAt T947 ANt 07 PétT7
ATh@ & AN CATILT L% TIVCT AUNI® Coh@F Il Aht aq 1oy
CTA%NAA: :

Children demonstrating their skills in writing
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What stood out in this research is that communication and exchange amongst all people
involved in the educational process of children with disability must receive a lot of attention.
Furthermore, it is not surprising that teacher training is amongst the most important aspects
that must be improved in order to enable the implementation of inclusive education, as aspired
to by the Ethiopian Ministry of Education. The fact that attitudes towards people with
disabilities have to change in general within society is also something that is very well known.
It could be seen that mini-media and other awareness raising programs within schools are
already having a positive influence on the attitudes of children, and consequently, on the
families of these children as children might discuss these issues at home.

The point that was most striking throughout the interviews was the aspect of “feeling like a
family,” which is highly related to the initially mentioned relevance of communication and
exchange. Participants who expressed such a feeling also seemed to have developed a feeling
of belonging towards the school. This in consequence influenced teachers’ motivation and
commitment and parents’ interest and willingness to support their child. As a result the quality
of education for children with disabilities rose by a considerable amount.

The research that took place in the framework of the international CLASDISA project was
basic research that intended to look at the current situation for children with disabilities at
school. As such, it intends to provide a basis for further research and is addressing questions
that become visible through giving children, parents and teachers a voice in the process of
making education for children with disabilities accessible. We hope that this research will
contribute to discussions about inclusive education in Ethiopia and will provide a basis for
schools and other stakeholders to identify and overcome major barriers to reach the goal of
achieving universal primary education for all children.

Yeshitla Mulat & Margarita Schiemer
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