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1. The CLASDISA project – ክላስዲሳ ፕሮጀክት 
 
ክላስዲሳ ፕሮጀክት የ አካል ጉዳት ክፍፍሎች/ዝርዝሮች በትምህርት መስክ በተለያዩ ባህሎችና ህብረሰባዊ 

አመለካከቶች (CLASDISA (Classifications of Disabilities in the Field of Education in 

Different Cultural and Societal Contexts) በሚል ጽንሰ ሀሳብ በፕሮፌሰር ጎ ትፍሪድ ቢቨር 
አነ ሳሽነ ትና በኦስትሪያ ሳይንስ ፈንድ (በፕሮጀክት ቁጥር ፐ 22178) የ ገ ንዘብ ድጋፍ የ ሚካሄድ 
ፕሮጀክት ነ ው፡ ፡   
የ ዚህ ፕሮጀክት አላማ ልዩ ፍላጎ ትና አካቶ ትምህርትን አወዳዳሪ() በሆነ  ጥናት በኢንተርናሽናል 
ደረጃ  በሁሉም ባህሎች አኳያ  መመልከት ነ ው፡ ፡  ምርምሩ በተለያዩ ማህበራዊና ባህላዊ ሁኔታዎች 
ውስጥ የ ትኖቹ አካባቢያዊ ሁኔታዎች ተማሪዎችን (እድሜያቸው ለትምህርት የ ደረሰ አካል ጉዳተኞች)   
ተሳትፎ አፋጣኝ ወይም አዘግይ  እንደሆኑ መለየ ት ነ ው፡ ፡   

ፕሮጀክቱ አለምአቀፋዊ ዝርዘሮችንና ተግባራትን፣ አካል ጉዳተኝነ ትና ጤና( ICF)፣ የ አለም ጤና 

ድርጅት፣ ጉዲፈቻና ወጣቶች፣ (ICF-CY).  ያጣቀሰ ነ ው፡ ፡   ይህ አካል ጉዳት ዝርዝር አካላዊ 
ጉዳቶችን፣ አእምሮአዊ አወቃቀሮችን፣ ተግባራትን፣ አለመቻሎች የ ተሳትፎ መገ ደብን ከአካባቢያዊና ግለሰባዊ 
ሁኔታ ጋር ያጣመረ ነ ው፡ ፡   

በ ICF/ICF CY አዘራዘር መሰረት ይህ ጥናት ፕሮጀክት በኦስትሪያ በታይላንድና በኢትዮጵያ ያሉ 
ምቹና አደናቃፊ ሁኔታዎች ላይ ትኩረት በማድረግ በየ አገ ሩ ካሉ ዩኒ ቨርሲቲዎች ስታፎች ጋር በመሆን 
ምርምሩን አከናውኗል፡ ፡  እነ ዚህ ሶስት አገ ሮች በማህበራዊ ደረጃቸውና ባህላዊ አኗኗራቸው በእጅጉ 
የ ተለያዩ ናቸው፡ ፡  ከሰው ልማት ኢንዴክስ (HDI) አኳያ ሲታዩ በማህበራዊ እድገ ት ኦስትሪያ 
በከፍተኛ ደረጃ ፣ ታይላንድ በመካከለኛ እንዲሁም ኢትዮጵያ በዝቅተኛ ደረጃ በቅደም ተከተል ይገ ኛሉ፡ ፡   
የ ጥናቱ መረጃዎች ከመስክ ተሰባስበው የ ተገ ኙ ናቸው ፣ በተጨማሪም በሶስቱም አገ ሮች የ ተከናወነ ው ጥናት 
ዲዛይን  አንድ አይነ ትና በተመሳሳይ  ወቅትም የ ተካሄደ ነ ው፡ ፡    የ መረጃ መሰብሰቢያ ዘዴዎቹ  
በመነ ሻ ቲዮሪዎች፣ ላይ የ ተመሰረቱ የ ተለያዩ ኳሊታቲቭ ክፍሎች ያካተተ ነ ው፡ ፡ ፕሮጀክቱ የ ልጆች 
አካባቢዎች፣ ቤተሰቦቻቸውና ትምህርት ቤቶቻቸውን  ከስነ ምህዳራዊ አመለካከት አኳያ ተመልክቷል፡ ፡    
ከባለሙያዎችና ከወላጆች ጋር የ ተደረጉት መጠይቆች ስለልጆች ከማህበራዊና ባህላዊ ሁኔታዎች አኳያ 
መግለጽ /ማንጸባረቅ  እንዲችሉ ሆነ ው የ ተቀረጹ ናቸው፡ ፡  

.  በተጨማሪ ፕሮጀክቱ ኳንቲታቲቭ በሆኑ ቅኝቶችን በማከል እነ ዚያው ተመሳሳይ  ተሳታፊዎች ማህበራዊና 
ባህላዊ ሁኔታዎች በመማር ሂደት ያለቸውን አደናቃፊነ ትና አመቻችነ ት/አመቺነ ት/  እንዲለዩለት 

አድርጓል፡ ፡    በመሆኑም ጥናቱ የ  ICF ዝርዝሮችን እንደ ትምህርታዊ ጥናት መሳሪያ በመጠቀም 
በተለያዩ ባህሎችና ማህበራዊ ሁኔታዎች ያለውን ተግባራዊነ ት በጥልቀት መርምሯል፡ ፡   የ ጥናቱ ፕሮጀክት 
አዳዲስ ነ ገ ሮችን አካቷል፤ ፤ እነ ዚህም  
1 ህብረተሰብ ፣ ባህል  አካል ጉዳተኝነ ትና ትምህርት በሚለው ላይ  መሰረታዊ ጥናት  

2 የ ICF ና ICF-CY በትምህርት መስክ ያላቸውን ተግባራዊነ ት በጥልቀት መመርመር   
3 በልዩ ፍላጎ ት ትምህርት ጥናት ላይ አለምአቀፋዊ የ ሳይንስና የ ትብብር የ ጥናት ዘዴዎችን ማበልጸግ 
ናቸው፡ ፡ ፕሮጀክቱ ከፌብዋሪ 2010 እስከ ጀንዋሪ 2015 ድረስ ነ ው፡ ፡   

በተጨማሪ ስለ ፕሮጀከቱ በዌብሳይት ((http://classifications-of-disabilities.univie.ac.at/)) ማግኘት 
ይቻላል፡ ፡   

 

The project CLASDISA (Classifications of Disabilities in the Field of Education in Different 

Cultural and Societal Contexts) was initiated by Prof. Gottfried Biewer and is financed by the 

Austrian Science Fund (FWF) (Project-number: P 22178).  

This research project aims to provide an international and cross-cultural comparative study in 

the field of special needs and inclusive education.  It investigated which environmental factors 

facilitate or restrict activity and participation of school-aged children with disabilities in the 

field of education in different societal and cultural contexts. The project refers to the 

International Classification of Functioning, Disability and Health (ICF) of the World Health 

Organisation (WHO) and the adapted Child and Youth version (ICF-CY). This classification 

regards disability as a product of impairments of physical and mental structures and functions, 
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activity limitations and participation restrictions in combination with environmental and 

personal factors. 

Based on the classification scheme of the ICF/ICF-CY the research project investigated 

barriers and facilitators in the field of education in Austria, Thailand, and Ethiopia in 

cooperation with staff members of local universities. These three countries differ to a great 

extent in regard to societal and cultural contexts. With reference to the Human Development 

Index (HDI), societal development can be regarded as high in Austria, medium in Thailand, 

and low in Ethiopia. 

The empirical data for this study was collected through field research. The study followed a 

uniform design and was undertaken simultaneously in the three countries. Using a mixed-

methods approach, including a grounded-theory-based qualitative component, the project took 

an ecological perspective on children and the micro systems, such as their families and school 

classes, which they are involved in. Interviews with professionals and parents as well as 

adapted techniques for capturing the perspectives of the children with disabilities helped to 

reconstruct societal and cultural aspects of disability. Additionally, the project included 

quantitative surveys with the same target groups to identify societal and cultural factors 

regarded as barriers and facilitators within the educational process. Thus, while the study 

intended to use the ICF classification as a tool for educational research, it critically examined 

its applicability in different cultures and societies. The research project involved innovative 

aspects such as: (1) fundamental research on the relations between society, culture, disability 

and education, (2) application of the ICF and ICF-CY in the field of education including its 

critical examination, (3) development of research methods through international scientific 

cooperation in the field of special needs education. The project runs from February 2010 until 

January 2015.  

Further information about the project can be found on the website (http://classifications-of-

disabilities.univie.ac.at/) and in publications mentioned at the end of this report. 

2. Summary of identified problems – የተለዩ ፕሮብሌሞች ማጠቃለያ  
 
ጥናቱ አካል ጉዳት ላለባቸው ተማሪዎች አካቶ ትምህርት ውጤታማ በሆነ  መንገ ድ በአዲስ አበባ 
እንዳይተገ በር የ ሚያደርጉ ጎ ታች ነ ጥቦችን እንደሚከተለው አሳይቷል ፡ ፡   
 ይህ ምእራፍ አስቸጋሪ ሁኔታዎች በአጭሩ የ ሚዳሰሱበት ነ ው፡ ፡  በተጨማሪ ስለተገ ኙት ውጤቶችና ድጋፍ 
አሰጣጦች የ ተጨበጡ መረጃዎችን ይሠጣል በምእራፍ 5 ላይ ይገ ኛሉ፡ ፡   

 
አጠቃላይ ሁኔታዎች 

- ወላጆች በቂ መረጃዎችን  አለማግኘታቸው  
ብዙ ወላጆች አካል ጉዳት ያለባቸው ልጆቻቸው መማር እንደሚችሉ መረጃ የ ላቸውም  

- ትራንስፖርት  

ለወላጆች ትልቁ ፕሮብሌም አካል ጉዳት ላለባቸው ልጆቻቸው ትምህርት ቤት ማግኘት ነ ው፡ ፤  
ብዙዎቹ ትምህርት ቤቶች አካል ጉዳት ያለባቸውን ልጆችን አይቀበሉም፡ ፡   ምክንያቱም ከሌሎች 
ጋር አጣምረው ለመማር ብቁ አይደሉም ብለው ያስባሉ፡ ፡   በውጤቱም  አካል ጉዳት ያለባቸውን 
ተማሪዎች የ ሚቀበሉ ትምህርት ቤቶች ሩቅ በመሆናቸው ወላጆችን  (በተለይም እናቶችን) 
ለከፍተኛ የ ትራንስፖርት ወጪ ዳርጎ ዋቸዋል፡ ፡  በአብዛኛው ልጆችን ወደ ትምህርት ቤት 
የ ሚያመላልሱት እናቶች ናቸው፡ ፡    

- ኢኮኖሚያዊ ማነ ቆች  

የ ትራንስፖርት ችግር ድህነ ትን ችግር አክፍቶታል፡ ፡  የ አካል ጉዳት ያለባቸው ልጆች የ ትምህርት 
እድልን ተግዳሮት ውስጥ የ ጣለ ሲሆን  ቤተሰቦቻቸውንም  ችግር ውስጥ ከቷቸዋል፡ ፡   

  
በትምህርት ቤት  

- የ ትምህርት ቤት አካባቢ  
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በትምህርት ቤቶች አንዱና ትልቁ ችግር መሰረታዊ ጤና አጠባበቅ ነ ው፡ ፡ . መጸዳጃ ቤቶቹ  አካል 

ጉዳት ላለባቸው ልጆች የ ተመቹ አይደሉም፡ ፡ . በተጨማሪ ረጃጅሞቹ የ ትምህርት ቤቶች ህንጻዎች 

አካላዊ ጉዳት ላለባቸው ልጆች የ ተመቻቹ አይደሉም፡ ፡ . በተጨማሪ ብዙዎቹ ትምህርት ቤቶች 
እንቅፋት የ ሚሆኑ ያልተስተካከሉ  ንጣፎች፣ ድንጋዮች፣ ጉድጓዶች፣ ወዘተ ያላቸው ናቸው፡ ፡  የ እይታ 
ችግር ላለባቸው ተማሪዎች የ መማሪያ ክፍሎቹ ጨለማ፣  ቀዝቃዛና የ ሚረብሽ ድምጽ ያለባቸው 
ናቸው፡ ፡    
 

የ መምህራን  ስልጠናና  የ ማቴሪያል እጦቶች   
በዋነ ኛነ ት ውጤታማ አካቶ ትምህርት አካል ጉዳተኞች እንዳያገ ኙ እንቅፋት ሆነ ው መምህራኑ በቂ 
ስልጠና የ ሌላቸው መሆኑ ነ ው፡ ፡   መምህራኑ ራሳቸውን አካቶን ለመተግበር ብቁ ነ ን ብለው 
አያስቡም፡ እንዲሁም ከፍተኛ ቁጥር ባላቸው ተማሪዎች የ ተዋጥንና ለብቻችን የ ተተውን  ስለሆነ  

ልዩ ፍላጎ ት ላላቸው ትኩረት መስጠት አንችልም ይላሉ ፡ ፡ . የ ማስተማሪያ መሳሪያዎች እጥረትም 
በክፍል ውስጥ ያሉ ሁኔታዎችን አስቸጋሪነ ት አባብሶታል፡ ፡    

- አካላዊ ቅጣት   
አካላዊ ቅጣት በህግ የ ተከለከለ ቢሆንም አንዳንዴ ተማሪዎች አካላዊ ቅጣት ሲቀጡ ይታያል፡ ፡   
 

ግንኙነ ትና  ቁርጠኝነ ት  

በወላጆችና በመምህራን እንዲሁም በመምህራንና በአመራሩ መካከል የ ግንኙነ ት ችግር አለ፡ ፡  
ይህም መምህራኑ በስራቸው ቁርጠኝነ ት እንዳይኖራቸው  

 
ህብረተሰብና ባህል   

- እምነ ትና  ሀይማኖት  
ብዙ ወላጆች የ ሚኖሩበት ህብረተሰብ  አካል ጉዳት ያለባቸውን ልጆች የ ተረገሙ ናቸው ብለው 
እንደሚያምኑ ተናግረዋል፡ ፡   በአንዳንድ ሁኔታዎች ወላጆችም እግዚአብሄር እነ ዚህን ልጆች 
የ ሰጠን ፈውሳቸው በመጨረሻ እንደሚሆንና ተስፋ እንዳንቆርጥ  ሊያሳየ ን ነ ው ብለው  
ያምናሉ፡ ፡    ሆኖም ግን የ ብዙዎች ወላጆች  ትምህርት ቤት መጥተው ያለውን ከተመለከቱ በኋላ 
በፍጥነ ት አመለካከታቸውን  
 

- የ ህብረተሰቡ አመለካከት   

በጥቅሉ ሲታይ አካል ጉዳት ጉዳይ በምጽዋት ሞዴል (charity model) እየ ተስተናገ ደ ያለ 
ይመስላል፡ ፡    ይህም አካል ጉዳተኞች የ ህብረተሰቡ አባላት ቢሆኑም  ችሮታ የ ሚያስፈልጋቸውና 
ለህብረተሰቡ ምንም አስተዋጽኦ እንደማያበረክቱ ያመለክታል ፡ ፡  

 

 
(Picture: Schiemer)    

 

The research study showed that the following points are hindering the successful 

implementation of inclusive education for children with disabilities in Addis Ababa. This 

chapter gives a short overview of these problematic issues. More concrete information about 

the results, along with an outline of supporting aspects to inclusive education, can be found in 

Chapter 5. 
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General aspects 

- Lack of information for parents 

Lots of parents are not informed about the possibilities of education for their child 

with disability. 

- Transport 

The biggest problem for parents is to find a school for their child with disability. Lots 

of schools simply don’t accept children with disabilities as they don’t feel capable of 

integrating them in the classrooms. Furthermore, schools are often far from their 

homes leading to high transport costs and the necessities that parents (mostly mothers) 

accompany their children to school. 

- Economic constraints 

The transport problem adds to the strains of poverty, limits access to schools for 

children with disabilities and brings their families into problematic situations. 

 

In the schools 

- School environment 

In the schools one of the biggest problems is hygiene. Toilets are often not accessible 

for children with disabilities. Furthermore, the multi-storey buildings are difficult to 

access for children with physical disabilities. Also, the fact that lots of the schools are 

built upon uneven ground, stones, holes etc., pose additional challenges to children 

with disabilities, especially those with visual and physical disabilities. The classrooms 

are often dark, cold and noisy.  

- Lack of teacher training and material 

The main point that is hampering successful inclusion of children with disabilities is 

the lack of teacher training. Teachers do not feel qualified enough to manage inclusive 

classrooms, and feel overburdened, unsupported and alone with the high number of 

children and the diverse special needs that require their attention. The lack of teaching 

material adds to the problematic situation in the classrooms.  

- Corporal punishment 

Although the law forbids corporal punishment, it sometimes happens that children are 

punished physically.  

- Communication and commitment 

A lack of communication between parents and teachers as well as teachers and school 

administration etc., leads to a loss in commitment and engagement amongst teachers. 

 

Society and culture  

- Beliefs and religion 

Lots of parents reported that wider society believes that they possess a child with 

disability because they are cursed. In some cases, parents were also convinced that god 

sent the child to them, and held the persistent belief that the child would eventually be 

healed. However, attitudes present within the parents of children with disabilities 

changed as soon as they visited school.  

- Societal attitudes 

In general, a charity model of disability could be observed. This indicates that people 

with disabilities are generally seen as members of the society that need help, but 

cannot contribute meaningfully to society by themselves.  
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3. Comments on the research – በጥናቱ ላይ የቀረቡ አስተያየቶች  
 
ይህ በእጅ ላይ ያለው የ ክላስዲሳ ፕሮጀክት የ ጥናት መረጃዎች፣ ትንተናና ውጤት ሪፖርት ስለተሳታፊ 
ሰዎችና ኢንስቲቲዩቶች በአዲስ አበባ /ኢትዮጵያ ስላለው ሁኔታ ግልጽ ያደርጋል፡ ፡   በታይላንድና 
በኦስትሪያ በተመሳሳይ መንገ ድ ከተደረጉት ጥናቶች በአዲስ አበባ የ ተደረገ ው በመልካም መንገ ድና 

በፍጥነ ት ያለ አንዳች ውስብስብ ችግር የ ተከናወነ  መሆኑ ሊገ ለጽ ይገ ባዋል፡ ፡ . ይህ ውጤት ሊገ ኝ የ ቻለው 
ተሳታፊ ትምህርት ቤቶች፣ ዳሬክተሮች፣ ወላጆችና ተማሪዎችና መምህራን ባደረጉት ድጋፍ ነ ው፡ ፡   ከጅምሩ 
እስከ ፍጻሜው  ትምህርት ቤቶች በመልካም መስተንግዶና የ ጥናቱን  አላማውንም በመደገ ፍ ስላስተናገ ዱን 
ነ ው፡ ፡   

ሁሉም ለተሳትፎ ጥሪ የ ተደረገ ላቸው ትምህርት ቤቶች በሙሉ ተሳታፊ ሆነ ዋል፡ : .ከሁሉም በላይ  

የ ተሰበሰቡት ቃለመጠይቆች ብዛት ቀደም ሲል ከታሰበው በላይ ነ በር፡ ፡   . የ ጥናቱ ርእስ በመምህራን 

በወላጆች በልጆችና በኤክስፐርቶች አስደሳች ስለነ በረ  የ ቃለመጠይቁን ጥራት አሳድጎ ታል፡ ፡ . በተጨማሪ 
የ ምልክት ቋንቋ አስተርጓሚዎች፣ የ ምልክት ካርዶች፣ ብሬል ካርዶች ትልቅ አስተዋጽኦ አድርገ ዋል፡ ፡  

በመሆኑም አጥኚዎቹ ምንም አደናቃፊ ነ ገ ር አልገ ጠማቸውም፡ ፡ . ማርጋሬታ ሺመር (ጥናት አድራጊ) በሁሉም 
ማህበረሰብ መልካም አቀባበል  እንኳን ደህና መጣሽ ተቀባይነ ት ስለነ በራት እቤትዋ ያለች ያህል 
እንደተሰማት መግለጹ አስፈላጊ ነ ው፡ ፡  ይህ ግንዛቤ ሊያዝበት የ ሚገ ባ አዎንታዊ ልምድ ነ ው  ምልልስ 
ላለው ጥናት መልካም ግንኙነ ት ትልቅ ቦታ ሊሰጠው ይገ ባል፡ ፡  
 

 
        (Picture: Schiemer) 

 

The report at hand concerning the results of the research project CLASDISA gives 

participants and participating institutions an insight into the outcomes of the analysis of the 

data collected in Addis Ababa, Ethiopia.  

It has to be mentioned that in comparison with the other countries involved (i.e. Thailand and 

Austria), the research process in Addis Ababa was the one that could be conducted most 

smoothly, and was completed fastest and without any complications. This could only be 

achieved through the support of the participating schools, headmasters, teachers, parents and 

children. Throughout the project we experienced a welcoming atmosphere and great interest 

in supporting our research aims. 

All of the schools that were invited to participate in the research accepted the invitation. 

Furthermore, the number of interviews that were finally collected exceeded the intended 

amount by a wide margin. The interest in the topic of research by teachers, parents and 

children as well as from the experts’ side was very encouraging and enhanced the quality of 

the interviews that were conducted. Additional support, such as sign language interpreters and 

people who translated cue-cards for blind children into Braille, was always provided with a 
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great deal of courtesy. Hence, the researchers did not encounter any major barriers throughout 

the research. It must also be especially mentioned that the researcher, Margarita Schiemer, has 

been welcomed in the different communities very warmly and has been made to feel at home 

throughout. This has to be considered as a very special and important aspect, as coming back 

to the research sites in the second and third phase was perceived as a very positive experience, 

and hence, greatly influenced the ongoing research.  

4. The research process – የጥናቱ ሒደት  
 
የ መጀመሪያው የ መስክ ስራ የ ተጀመረው በ2010 ነ ው፡ ፡  በዚህ የ መጀመሪያ ምእራፍ የ ጥናቱ ቡድን 
(ማርጋሬታ ሺመርና የ ሺጥላ ሙላት) ትምህርት ቢሮዎች፣ ትምህርት ቤቶች በመሄድ ጥናት ለማካሄድ 
(ቃለመጠይቅ፣ ምልከታ፣ የ ጽሁፍ ጥያቄ) ፈቃድ ጠይቀዋል፡ ፡  በመጨረሻም ሰባት ትምህርት ቤቶች 
ተሳትፈዋል፡ ፡ የ መጀመሪያውን ምእራፍ ተከትሎ በሶስት ምእራፎች የ ተከፈሉ የ መስክ ስራዎች ተከናውነ ዋል 
እነ ርሱም፡   
 

1 ኖቬምበር2010--ጃንዋሪ 2011፡  ቃለመጠይቅ፣ ምልከታ፣ የ ጽሁፍ ጥያቄ 
2 ኖቬምበር2011--ዲሴምበር2011፡  ቃለመጠይቅና ፣ ምልከታ 
3 አፕሪል 2012-ሜይ 2012 ቃለመጠይቅና የ ጽሁፍ ጥያቁ 

 
200 የ ጽሁፍ መጠይቆች ከወላጆችና ከመምህራን ተሰብስበዋል፡ ፡    በቁጥር ላይ የ ተመሰርቶ የ ተሰበሰበው 

መረጃ(quantitative data) የ ዚህ ውጤት ውስጥ አልተካተተም  ያ ቀጥሎ ባለው ፒኤችዲ  ቴሲስ ትንተና 
ላይ የ ሚቀርብ ይሆናል ፡ ፡   ስለዚህም ትኩረታችን ኳሊታቲቭ መረጃዎች ላይ ነ ው፡ ፡  ጥናቱ ልጆችን 
ወላጆችን፣  መምህራን እንዲሁም ሌሎች ኤክስፐርቶችን ማነ ጋገ ር ላይ ያተኮረ ነ በር፡ ፡    ይህም 
የ ተደረገ በት ምክንያት እነ ዚህ ሰዎች አካል ጉዳት ስላለባቸው ተማሪዎች ከተለያየ  አቅጣጫ መረጃ 

መስጠት ይችላሉ ተብሎ ስለታመነ  ነ ው፡ ፡ . በተጨማሪ በክፍል ውስጥና በትምህርት ቤት ግቢ ውስጥ 
የ ተካሄዱት ምልከታዎች ቃለመጠይቅ የ ተደረገ ላቸው ሰዎች የ ሚፈለገ ውን መረጃ በሙሉ ስለማያሟሉም  
ነ ው፡ ፡  እነ ዚህ ሁሉ አመለካከቶች በአንድ ነ ገ ር ላይ የ ተለያዩ ሀሳቦች እንዲሰበሰብ ረድቷል፡ ፡  ይህም 
ማለት አካል ጉዳት ያለበት ልጅ ትምህርት ቤት ውስጥ ባለበት ሄኔታ በተለያየ  አመለካከቶች 
ተዘግቧል፡ ፡  በተጨማሪም በጥናት አድራጊዎቹም አመለካት ፍቺንም ይጨምራል የ ተካሄዱት ቃለመጠይቆችና 

ምልከታዎች እንደሚከተሉት:  

 

- 121 ቃለመጠይቆች  

- 20  ምልከታዎች   

- 7 ትምህርት ቤት ግቢ ጉብኝቶች  

 
ቃለመጠይቁ የ ተሰበሰበው በተሰጠ መመሪያ መሰረት ሲሆን የ ቡድን ውይይቶችም በተመሳሳይ መልኩ 

ተከናውነ ዋል፡ ፡ . የ ተሰበሰቡት ቃለመጠይቆች በመጀመሪያ ወደ አማርኛ ጽሁፍ ተገ ልብጠው ቀጥሎ ወደ 
እንግሊዘኛ ቋንቋ በአዲስ አበባ ዩኒ ቨርሲቲ ቋንቋ መምህራን ተመልሰዋል፡ ፡   በመረጃዎቹ ይዘቶች ላይ 
እንዲሁም  ድጋሚ ሲተረጎሙ ሊኖር ከሚችል ሀሳብ መቀየ ር ለመጠንቀቅ ብዙ የ ጥራት ክትሎች በአዲስአበባ 
ዩኒ ቨርሲቲ ልዩ ፍላጎ ት ትምህርት ባለሙያዎች ጋር በመሆን ቁጥጥር ተደርጓል፡ ፡     

 
የ ጥናቱን ትንተና በተመለከተ የ ልጆች አካል ጉዳት በእያንዳንዱ ተሳታፊ ላይ  ወይም አንዱ በሌላው 
ላይ ያስከተለው ውጤት ትኩረት ተሰጥቶታል፡ ፡   ስሜቶችን የ ተነ ሱ ሀሳቦችን፣ ድርጊቶችን ምላሾችን 
በመተንተን አካል ጉዳት ለሰዎች ምን ማለት እንደሆነ  እንዴት ወላጆች፣ መምህራን ኤክስፐርቶች ልጆች 
አካል ጉዳትን ከትምህር አኳያ በሰው አእምሮ ውስጥ እንደሚቀረጹ ግንዛቤ ለመሰብሰብ ተሞክሮአል፡ ፡   
የ ዚህ አካሄድ ግብ የ ትኛው አካባቢያዊ ሁኔታ በልጆች መማር ሁኔታ ተጽእኖ እንዳሳደረ መተንተን 
ነ ው፡ ፡  ከዚህ አኳያ ተሳታፊዎች የ ገ ለጹዋቸው የ ተለያዩ ሚናዎች አሉ ልጆቹ ቦታዬ የ ሚሉትን  ፈልጎ  
የ ማግኘት ደረጃ  ፣ ወላጆች  ለልጆች ያላቸው እንክብካቤ ደረጃ ፣ መምህራን በትምህርቱ መስክ ያላቸው 
ሀላፊነ ት ደረጃ  ኤክስፐርቶች ችግሩን ምን እንደሆነ  ለማወቅ ያላቸው ደረጃዎች ናቸው፡ ፡  
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The first activities in the field started in March 2010.  In this preparatory phase, the research 

team (Yeshitla Mulat and Margarita Schiemer) visited education bureaus and schools in order 

to obtain permission to conduct the research (interviews, observations and questionnaires). In 

the end 7 schools participated. Following this preparatory phase there were three phases of 

field research:  

 

1. November 2010 – January 2011: Interviews, observations, questionnaires 

2. November 2011 – December 2011: Interviews and observations 

3. April 2012 – May 2012: Interviews and questionnaires 

 

200 questionnaires were collected from parents and teachers. This quantitative data is not part 

of the following results and has been analysed in a separate PhD thesis. Hence, the focus 

herein concerns the qualitative data. It was decided to speak to children, parents, teachers and 

other experts as sources of information. The reason for this choice was the supposition that 

those people would be able to give information about the situation of children with disabilities 

at school from different perspectives. Additionally, observations in the classes and in the 

school compounds provided the researcher with information that the interviewees might not 

have been able to give. All these perspectives opened a focussed set of views on a certain 

aspect. That means that the child with a disability and his/her situation at school was 

described through these views of the interviewee and additionally through the researcher’s 

interpretation of these views.  

As far as the interviews and observations are concerned, the following set of data has been 

collected:  

 

- 121 Interviews  

- 20 class observations 

- 7 appraisals of school compounds 

 

The interviews have been collected by using guided and narrative forms of interviewing as 

well as focus group discussions. The collected material was transcribed in Amharic by the 

research assistant and translated into English by colleagues from the language department of 

the Addis Ababa University. There have been several quality checks by retranslating passages 

and discussing contents of interviews with the team from the Department of Special Needs 

Education at the Addis Ababa University. 

 

Regarding the process of analysis, it was considered as essential to analyse how the disability 

of the child affected each of the participants and vice versa. By analysing emotions, issues 

that were raised as well as actions and reactions in the data, it was possible to get an 

impression of what disability meant to the people, and hence, how the parents, teachers, 

experts and children constructed, and perhaps also deconstructed, disability in relation to the 

field of education. The goal of this analytical approach was to obtain an answer to the 

question of which environmental factors the participants identified as influencing the 

education of children with disabilities. In this regard, the participants exhibited different roles: 

children on a “trying to find my place” level, parents on a “caring about the child” level, 

teachers on a “being responsible for education” level, experts on a “having to know what the 

problem is” level.  
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5. Results – ውጤቶች 
 
መረጃው ትንተና በተወሰኑ ተሳታፊ ቡድኖች ላይ ያተኮረ ነ ው እነ ሱም ተማሪዎች፣ ወላጆች መምህራንና 
ኤክስፐርቶች ናቸው፡ ፡    በውጤቶቹ ውስጥ በግልጽ የ ሚታየው ñግንኙነ ትò እንዲሁም  ñአካል ጉዳት 
ካለባቸው ልጆች ላይ ያለው አመለካከትò በጣም ጠቃሚው ክፍል ሲሆን ልጆቹ በትምህርት ቤት ባላቸው 
ተግባራትና ተሳትፎ ላይ ተጽእኖ አድራጊ መሆኑ ነ ው፡ ፡   

 

The data has been analysed by concentrating on the single groups of participants individually: 

children, parents, teachers and experts. In the results it becomes visible that relationships and 

attitudes towards children with disabilities were amongst the most important aspects that 

influenced the children’s activity and participation at school. 

 

5.1 Children – ልጆች 
 

የ ጥናቱ ተሳታፊ የ ሆኑት አካል ጉዳት ያለባቸው ልጆች በአጠቃላይ ለትምህርታቸው ከፍተኛ ጉጉት ያላቸው 
ናቸው፡ ፡   ለራሳቸው ያስቀመጡት ግብ የ ማይደረስ የ ሚመስል ያህል ታላቅ ነ ው፡ ፡   ብዙዎቹ ዩኒ ቨርሲቲ 
ለመግባት መምህር ሀኪም የ መሳሰሉት ለመሆን ያስባሉ፡ ፡   ከግቦቻቸው ከፍተኛው ወደፊት ወላጆቻቸውንና 
ቤተሰቦቻቸውን መደገ ፍ ነ ው፡ ፡    

በዚህም ትምህርት ስለራሳቸው አዎንታዊ አመለካከት እንዲፈጥሩ ረድቷቸዋል፡ ፡   አዳዲስ አማራጮች  
የ ተከፈተላቸውና  ወደ አዲስ የ ህይወት አመለካከት የ ሚያመሩ ይመስላል፡ ፡   ቤተሰቦች ጓደኞች 

በአካባቢያቸው ያሉ ሁሉ ድጋፍ በመስጠት ሊተባበሩዋቸው ያሻል፡ ፡  . አላማቸውን ለማሳካት ድጋፍ ያገ ኙት 
ካላገ ኙት የ ተሻለ በህብረተሰቡ የ ተካተቱ ሆነ ዋል፡ ፡   
በተጨማሪ ወላጆችን ለመደገ ፍና በሚኖሩበት ማህበረሰብ ውስጥ ቦታ ያላቸው አባላት እንዲሆኑ ትምህርት 
ከፍተኛ አስተዋጽኦ ያለው ተማሪው ወደግቤ እደርሳለሁ የ ሚል ስሜት ትምህርቱ ሲፈጥርበት ነ ው፡ ፡    

ልጆቹ እንደሌሎች ሁሉ የ ኛ መባልን ለመጨበጥ ትግል ላይ ያሉ ይመስላሉ፡ ፡   መቻልና መገ ደብ 
፣ ተቀባይነ ት ማግኘትና አለማግኘት፣ መካተትና መገ ለል መካከል አንዴ ወደፊት እንደገ ና ወደ ኋላ ያለ 
እንቅስቃሴ ያለ ይመስላል፡ ፡    በትምህርት ቤት ልጆች ተቀባይነ ት አግኝተው እንደሌሎቹ ተማሪዎች 
ትምህርት እያገ ኙ ነ ው፡ ፡  በህብረተሰቡ በኩል ግን በአካል ጉዳት ላይ ያለው በጠቅላላው አመለካት 
አሉታዊ ነ ው ማለት ይቻላል፡ ፡   ይህም  ልጆቹ ያሉበት አካባቢ እርስበርሱ የ ሚጋጭ በመሆኑ  እነ ሱም 
በዚህ ሂደት ውስጥ በህብረተሰቡ ውስጥ ያሉበትን ቦታ የ መለየ ት ስራ ይጠበቅባቸዋል፡ ፡  
 

 
(Picture: Schiemer) 

 

The participating children with disabilities were very enthusiastic about their education and 

school in general. The goals they set for themselves were usually very ambitious, with most of 
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them wanting to visit University later, and strived for jobs such as teachers, doctors etc. One 

of the main goals for the children was the possibility to be able to support their parents and 

family in the future.  

Hence, education leads to an increase in the positive perception of self for the children. New 

possibilities seem to open for them and lead to new perspectives in their lives. Family, friends 

and their surroundings thereby play a major role regarding support for the child. Children who 

are supported to reach their goals are also more included in the community than children who 

are not supported. Furthermore, the goals of being able to support their family and become a 

valued member of society become more achievable through education, as children get the 

feeling of being able to reach those goals.  

The children seem to go through a struggle of the question of belonging. It is a moving back 

and forth between possibilities and restrictions, between rejection and acceptance, between 

exclusion and inclusion. In school, children are accepted and receive education like other 

children. However, society in general still has a negative attitude towards people with 

disabilities.  This means that the children’s environment provides them with conflicting input, 

which they must deal with in the process of trying to find their place in society.  

 

5.2 Parents – ወላጆች 
 
ወላጆች አካል ጉዳት ያለባቸው ልጆቻቸው ትምህርት ቤት በመግባታቸው ከፍተኛ እርካታ አላቸው፡ ፡    
በመምህራኖቹና በትምህርት ቤቶችም ደስተኞች ናቸው፡ ፡  ባንጻሩ ትራንስፖርት የ ወላጆች ዋነ ኛ ችግር 
ነ ው፡ ፡   ብዙዎቹ አካል ጉዳት ያለባቸው ልጆች አጠገ ባቸው ካለው ትምህርት ቤት መግባት አይችሉም 
ስለዚህም ትምህርት ቤት ለመድረስ ረጅም መንገ ድ መጓዝ ግድ ይሆንባቸዋል፡ ፡   ስለሆነ ም ወላጆች 
ልጆቻቸውን ትምህር ቤት ለማድረስ ጊዜያቸውን መሰዋትና ከፍተኛ ገ ንዘብ ወጭ ማድረግ አለባቸው፡ ፡   
ብዙ ወላጆች በቀን ስራ ተዳዳሪ በመሆናቸው የ ሚያገ ኙትን ለእለት ዳቦአቸው እንዲሁም ለትራንስፖርት 
ያውሉታል፡ ፡    

 
ይህ የ ሚያመለክተው አካል ጉዳት ያለባቸው ተማሪዎች ወደ ትምህርት ቤት መግባታቸው ድህነ ቱ የ በለጠ 
ጫና ያሳድርባቸዋል ይህም የ ሆነ ው በአካባቢያቸው  ያሉ ትምህርት ቤቶች አካል ጉዳተኛ የ ሆነ ውን ተማሪ 
ስለማይቀበሉ ነ ው፡ ፡   በየ አካባቢው ያሉ ወላጆች ግን እርስበርስ ግንኙነ ት በመፍጠር መረጃም 
በመለዋወጥ ልጆቻቸው የ ትምህርት እድል  ማግኘት እንደሚችሉ ማወቅ ችለዋል ፡ ፡  በተጨማሪ አንዳንድ 
ወላጆች በልጆቻቸው ውስጥ ዕምቅ ችሎታ እንዳላቸው መረዳት ችለዋል ይህ እውቀት ወላጆች በልጆቻቸው 
ችሎታ መታመን እንዲሁም ለወደፊቱ መሰረት የ ሚያስጥል ድጋፍና አመለካከትና አዳብረዋል፡ ፡   ሆኖም ግን 
ይህ አዲስ የ እውቀት ሂደት እንዲዳብር ወላጆች ከምንም በላይ በትምህርትና ልጆቻቸውን በመንከባከብ 
ላይ ፍላጎ ት ማሳየ ት አለባቸው ፡ ፡  በተደጋጋሚ ወላጆች አካል ጉዳትን ከእግዚአብሄር እንደሆነ  ርግማን 
ያዩታል፡ ፡    ይህም የ ሀፍረት የ መሸከም ስሜት ወላጆችና ልጆች እንዲፈጠርባቸው አድርጓል፡ ፡    ትምህርት 
ዕ ንደዚህ ካሉት አስተሳሰብ አመለካከት ነ ጻ እንደሚያወጣ ይታሰባል፡ ፡   ስለዙህም ወላጆች የ ትምህርትን 
ጠቀሜታ አማራጭነ ት የ ተረዱት ይመስላሉ፡ ፡  በመሆኑም አካል ጉዳትን በጥቅል እንዱሁም ልጆቻቸውን 
በተለይ ከነ በሩበት አሮጌ እምነ ት ወደ አዲስአመለካት የ መውጫና መሸጋገ ሪያ አድርገ ው ማየ ት እንዲችሉ 
በር ከፍቷል፡ ፡   

በዚህ አካሄድ ወላጆች የ ሚወስዱት ሀላፊነ ት በጣም አስፈላጊ ነ ው፡ ፡  የ ወላጆች ድጋፍ 
በፍርሀት፣ በሀዘን ፣ ግንዛቤ እጦት በትጋት መኖር አለመኖር ተጽእኖ ስር ነ ው ፡ ፡  በወላጆች በኩል 
ወደልጆች የ ሚደርስ ድጋፍ መስመር መከፈት መውጫ በር የ ሚከፍትና የ ወላጆችንም አመለካት የ ሚቀይር 
ነ ው፡ ፡   ወላጆች ልጆቻቸውን በትምህርት ሲደግፉ ልጆቹ አዲስ አማራጭ እንዲያገ ኙ አስተዋጽኦ እያደረጉ 
ነ ው፡ ፡   ዋነ ኛው እውነ ታ ወላጆች በትምህርት ቤት ከመምህራንና በትምህርት ቤቱ ጋር ያላቸው አዎንታዊ 

ግንኙነ ት ወሳኝ ነ ው፡ ፡ . ብዙዎቹ ወላጆች እንደተናገ ሩት በነ ሱና በመምህራኑ መካከል ያለው ግንኙነ ት 
የ ቤተሰብነ ት  አይነ ት ስሜት ፈጥሯል፡ ፡  
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Parents were generally very satisfied with their child with disability attending a school. They 

were also happy with the teachers and the schools. However, transport was a major issue for 

them. As lots of children with disabilities cannot visit their neighbouring schools, 

transportation routes to schools are becoming longer. Hence, parents have to bring their 

children to the school themselves, investing time and money. As many of the parents were 

daily labourers, they lost time to earn their daily income and had to pay for the transport. This 

indicates that the attendance of their child with disability at school is even more challenging, 

adding to the strain of poverty through the fact that the schools accepting children with 

disabilities are usually not in the neighbouring communities. 

Thus, through communication and interaction with their community, parents gain information 

about their child and the possibilities that education can offer. Additionally, some parents start 

to discover new potential in their children. Having this knowledge enables parents to develop 

trust in their child and establishes the foundation for future perspectives and support for 

children with disability. However, in order to start the process of establishing knowledge, 

parents must first and foremost show interest in education and care for their child. 

Very often, parents viewed disability as a curse from God. This involves feelings of shame, 

which burdens children as well as parents. Education seems to offer a way out of this dilemma 

and changes the perception of disability. Hence, parents discover the significance of education 

and the possibilities that are opening up. Consequently, they might feel an “atmosphere of 

departure” when they break free from old convictions, and take on new perspectives regarding 

disability in general and their child with a disability in particular.  

In this context, the aspect of responsibility that has to be taken on by the parents becomes 

very important. Parental support towards the child is influenced by fears and worries, 

awareness, possibilities and efforts on the parents’ behalf. The possibilities that open up for 

the children through the help of parents adds to the atmosphere of departure that is evoked by 

the parents’ change of attitudes. If parents support their children in education they contribute 

to and support the child’s new possibilities. A main factor that influences parents in their 

engagement towards supporting their child is a positive relationship with their child’s teachers 

and the school. Very often those parents spoke about a “feeling like a family” between parents 

and teachers.  

 

5.3 Teachers – መምህራን  
 
ቃለመጠይቆቹ በግልጽ እንደሚያሳዩትመምህራን  ብዙ የ ስራ ጫና ውስጥ እንዳሉ ያሳያል፡ ፡  በተጨማሪም 
አካል ጉዳት ያለባቸውን ተማሪዎች ለማስተናገ ድ ምንም ማቴሪያል እንደሌላቸው ያሳያል፡ ፡  የ ማቴሪያል 
እጥረትና ድጋፍ ማጣት በተደጋጋሚ የ ተነ ሱ ተጨማሪ መሰናክሎች ናቸው፡ ፡  ሆኖም ግን ብዙ አስተማሪዎች 
ለሚያጋጥማቸው ችግር መፍትሄ አፋላቂዎችና ትጋትና የ ራስ ተነ ሳሺነ ት ያላቸው መሆኑ አሳይተዋል፡ ፡      
በሌላ በኩል መምህራኑ ብዙ ተማሪዎችን በአንድ ክፍል ማስተማር፣ ሀላፊነ ቱን ብቻቸውን እንዲወጡ 
መደረጉ፣ ልዩ ፍላጎ ት ላላቸው የ ተለየ  ትኩረት አለመደረጉ በቂ ጊዜ አለመኖሩ እንደሚያማርራቸውም 
እንደሆነ  ይገ ልጻሉ፡ ፡    
በምልከታ ጊዜ የ ታየ ው አስደሳች ነ ገ ር በወላጆች መካከል ያለው ግንኙነ ት ሲሆን በተጨማሪም ከመምህራን 
ጋርም ነ ው ፡ ፡   መምህራን ከወላጆች ጋር በመተባበር የ ሚሰሩ ልጆችን ለማገ ዝ የ ሚያስችል ብዙ ችሎታና 

ትጋት መገ ንባት አስችሎዋቸዋል፡ ፡   . በወላጆችና በመምሃራን መካከል የ ሚፈጠር መተማመን ወይም 

አለመግባባት ከዚህ አኳያ ትልቅ ሚና አለው፡ ፡  . ብዙ መምህራኖች   በወላጀች ላይ ቅሬታ አላቸው 

የ ሚፈለገ ውን ያህል ተባባሪ አይደሉም ይላሉ፡ ፡  መልካም ግንኙነ ትን መመስረት በመምህራኑ በኩል ከልጆች 
ጋር የ ሚሰሩትን ስራ ለማሻሻል እንደ ኢንቨስትመንት ያህል የ ሚቆጠርነ ው፡ ፡  ቀደም ሲል እንደተገ ለጠው 

በመምህራንና በወላጆች መካከል ያለው ግንኙነ ት የ ቤተሰብነ ትን ስሜት(ñfeeling like a familyò.) 
የ ሚለው በጣም ጠቃሚ ነ ው፡ ፡    

ይህ የ ታየ ው የ ተለየ  ሁኔታ ባላቸው ልዩ ትምህርት ቤቶች፣ ልዩ ዩኒቶች ባሉባቸው ሲሆን ኢንቲግሬሽን 
ካላቸው መደበኛ ትምህርት ቤቶች የ ተሸለ ነ ው፡ ፡   በሌላ በኩል አነ ስተኛ በሆኑ ልዩ ትምህርት ቤቶች 
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ሰፊ ከሆኑት አካቶ ትምህርት ቤቶች በተሸለሁኔታ ጎ ልቶ ይታያል፡ ፡   . በሌላ በኩል ልዩ ትምህርት ቤቶች 
አካል ጉዳት ሁሉንም በስራው ላይ የ ተሰማሩትን ሁሉ የ ሚመለከታቸው ጉዳይ ነ ው፡ ፡   ስለዚህም ስለ ግላዊ 
ፍላጎ ቶች፣ የ ሚያጋጥሙ ተግዳሮቶች፣ እና ፕሮብሌሞች ያለው ግንዛቤ ከፍተኛ ነ ው፡ ፡  በመምህራን ላይ 
በቅድሚያ የ ተጠቀሰው ተግዳሮት የ ሚጠበቀው ድጋፍ ከፍተኛ ነ ው፡ ፡    አካል ጉዳት ያለባቸውንና 
የ ሌለባቸውን  ልጆች ሁኔታ ለማሻሻል መምህራኑ ከወላጆች ከሌሎች መምህራን እንዲሁም ከትምህርት ቤት 
አመራሮች ድጋፍ ያስፈልጋቸዋል፡ ፡   አክል ጉዳት ያለባቸው ልጆች ጋር ለመስራትና ለመደገ ፍ ቁርጠኝነ ትና 

ትጋትን ይጠይቃል፡ ፡ . መምህራኑ ስራቸውን በወደዱት መጠን የ ስራ አካባቢያቸውንም እንዲሁ ይወዱታል፡ ፡   

በተጨማሪ መምህራኑ ስለሙያቸው ያላቸው እርካታ ወይም ተስፋ መቁረጥ፣  በጣም የ በዛ ፍላጎ ት ዋስትና 
የ መሳሰሉት መመልከት በጣም አስፈላጊ ነ ው፡ ፡  ከወላጆች ጋር የ ሚመሰረት አዎንታዊና የ ጠበቀ ግንኙነ ት 
እንዳለ ሁሉ እንዲሁም በስራ ባልደረቦች ጋር መኖር አዎንታዊ የ ሆነ  የ ስራ አካባቢ ለመምህራኑ 
ይፈጥራል   

 

 
   (Picture: Schiemer) 

 

The interviews clearly show that teachers are overburdened in many cases, as they are not 

provided with sufficient tools to be able to manage classrooms with children with disabilities 

(in special settings as well as integrative settings). Lack of material and support is often 

indicated as an additional barrier. However, lots of teachers are very creative in finding 

solutions for their problems and show motivation and commitment to their profession and to 

the education of children with disabilities.  

On the other hand, teachers also talk about frustration and loss of motivation, as they feel left 

alone with the problems that result from crowded classrooms and the special needs of children 

that cannot be given special attention because of the above-mentioned problems as well as a 

general lack of time etc.  

An interesting aspect that could be observed is the importance of relationships and 

communication with parents, but also with other teachers. Teachers who invest in their 

working atmosphere by building a basis for cooperation with parents are more enabled and 

motivated to support the children. Conflict and trust between parents and teachers both play 

important roles in this context. Teachers often complain about parents who do not cooperate 

in the way they would expect it. Establishing relationships therefore can be seen as an 

investment by teachers to improve their working atmosphere with the children. An important 

aspect that was already mentioned above, concerning the relations between parents and 

teachers, is ñfeeling like a familyò. This could be observed moreso within special settings 

(special schools, special classes) compared to integrative settings (regular schools integrating 

children with disabilities). On the one hand, the relatively smaller size of special settings 

compared to integrative settings can be a reason for the development of such a feeling in the 

smaller settings. On the other hand, the fact that disability is a main concern in the special 

settings might also be more sensitizing for all people involved. Therefore, the awareness 

about the specific needs, challenges and problems regarding education for children with 

disabilities might be higher. 
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The initially mentioned challenges for teachers indicate that support is needed to a greater 

extent. In order to be able to improve the situation for children with disabilities (as well as for 

children in general) at school, teachers need support from parents, other teachers and from the 

school administration. Working with and supporting children with disabilities requires 

commitment and motivation. The more that teachers enjoy their working environment, the 

more commitment and motivation can be identified. Additionally, it is essential what teachers 

think about their profession; that is, if it makes sense for them and what they themselves gain 

from it (i.e. reassurance, satisfaction) or if they are mainly frustrated and overwhelmed by 

excessive demands. Positive relations and intense communication with parents, but also with 

colleagues in school, support a positive image of the working atmosphere for the teachers. 

  

5.4 Experts – ኤክስፐርቶች 
 
የ ተለያዩ ኤክስፐርቶች (በት/ቤት የ ልዩ ፍላጎ ት ትምህርት አክስፐርት፣ በዩኒ ቨርሲቲ፣ በኮተቤ መምህራን 

ኮሌጅ፣  Light for the World, RSDA, ECDD, ENDAN)  ቃለመጠይቅ ትንተና የ ሚያሳየ ው በጠቅላላ 
አዎንታዊ አመለካከት በህብረተሰቡ ውስጥ እንዳለ ያመለክታል፡ ፡  በትምህርት መስክም ቀስ ያለ ግን 
የ ሚታይ ጅምር አለ፡ ፡   የ መለየ ቱ ሁኔታ አንዳንድ ሁኔታዎች ላይ መልካም ሲሆን ለሌላው ደሞ እንቅፋት 
ይሆናል ግን  

 

እንቅፋት የ ሚሆንባቸው : 

- የ ድህነ ት ሁኔታ  

- እየ ተተገ በረ ያለው የ ምጽዋት ሞዴል  

- በመምህራኑ በኩል ማበረታቻ አለመኖር  

- በቤተክርስቲያንና በምእመን መካከል አለመገ ባባት አካል ጉዳትን እንደ ርግማን መቁጠር  

- ለአካቶ ትምህርት የ ተመቻቸ አካባቢአለመኖር   
 

ደጋፊ ሁኔታዎች :  

- የ መለየ ቱ ሁኔታ በከፍተኛ ደረጃ ላይ ያሉት ግንዛቤ ያላቸው መሆን   

- ሀገ ሪቱን በእውቀት ወደሚመራ ህብረተሰብ ለመለወጥ  ግብ መያዙ  

- መምህራኑ ወደስራው መግባታቸውና ፈጠራቸው  

- የ ልዩ ፍላጎ ት ትምህርት ኤክስፐርት በየ ትምህርት ቤቱ መኖር  

- ከመምህራን መካከል አዎንታዊ አመለካከትና ተነ ሳሺነ ት ማሳየ ት  

- ወላጆች በትምህርት የ በለጠ እየ ተሳቡ መምጣት  

- በመምህራን ትምህርት ክህሎት ላይ መተኮሩ   

- ልጆች ግንዛቤን የ ሚያሰራጩ ለወላጆችቸው ስለ አካል ጉዳት ተናጋሪዎች ተደርገ ው መወሰዳቸው  
ማህበረሰብ አቀፍ መልሶ መቋቋም ሰራተኞች 
 

The analysis of the interviews with different experts (special needs experts in the schools, 

within the Ethiopian ministry of education, at Addis Ababa University and the Kotebe teacher 

training college; experts from Light for the World, RSDA, ECDD, ENDAN; various 

associations for people with disabilities etc.) showed that in general positive developments 

regarding attitudes towards persons with disabilities were observed within Ethiopian society. 

The development of educational possibilities for these children seems to be improving slowly, 

but visibly. This “atmosphere of departure” is supported by certain developments and 

hampered by other aspects.  

Hampering aspects are: 

- The various aspects of poverty 

- The prevailing charity model of disability 

- The loss of motivation on the teachers’ side 
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- Misunderstandings between the church and its followers, who see disability as a curse 

- Infeasibility of an environment for inclusive education 

Supporting factors are:  

- An atmosphere of departure, which can also be observed at the highest levels 

(Ministry of Education etc.) 

- The goal of transforming the Ethiopian society into a knowledge-based society 

- Teachers’ engagement, preparedness and creativity 

- Availability of special needs experts in the schools 

- Positive attitudes and increasing number of initiatives found amongst teachers 

- Parents seem to be more interested in education 

- Considering the need for increased focus on practical skills in teacher education  

- Children are seen as multipliers for awareness raising (talking to their families about 

disability etc.) 

- CBR (Community Based Rehabilitation) workers 

4 Conclusion and Reflections – ማጠቃለያና ጽብረቃ  
 
በዚህ ጥናት አካል ጉዳት ስላለባቸው ልጆች ትምህርት ጋር በተገ ናኘ ያሉ ሰዎች ያላቸው ግንኙነ ትና 
መረጃ ልውውጥ ትልቅ ትኩረት እንደተሰጠው ነ ው፡ ፡   ሌላው የ መምህራን ትምህርት ጠቀሜታና ማሻሻያው 

አካቶን ለመተግበር በሚያስችል አቅም  በትምህርት ሚኒስቴር ፍላጎ ት መሰረት መሆን ይገ ባዋል ፡ ፡ . 
የ ህብረተሰቡ ስለአካል ጉዳት ያለው አመለካት መለወጥ አለበት፡ ፡   በትምህርት ቤቶች ሚኒ ሚዲያ 
ግንዛቤን በመፍጠር በኩል አዎንታዊ አመለካት በመፍጠራቸው ተማሪዎች በቤታቸው ስለአካል ጉዳት 
ስላለባቸው ልጆች መነ ጋገ ር ጀምረዋል፡ ፡   በቃለ መጠይቆቹ ሁሉ ከጅምሩ እስከ መጨረሻ የ ነ በረ ነ ገ ር 
ቤተሰብነ ት ቀደም ሲል እንደተጠቀሰው የ ተገ ኘው ከግንኙነ ትና መረጃ ለመለዋወጥ ነ ው፡ ፡    
ተሳታዎች የ ዚህ አይነ ቱ ስሜት ያለቸው የ ትምህርት ቤቱ አባላት ራሳቸውን የ ማድረግ ስሜት 
አዳብረዋል፡ ፡   ይህ በተራው መምህራኑ ትጋትና ቁርጠኝነ ት እንዲሁም ልጆቹን የ መርዳት ፈቃደኝነ ት 
ፈጥሮባቸዋል፡ ፡   በውጤቱም አካል ጉዳተኞች ልጆች የ ሚያገ ኙት ትምህርት ጥራት እንዲያድግ 
አድርጎ ታል፡ ፡   

 
በአለም አቀፍ ደረጃ ያለው ክላስዲሳ ፕሮጀክት መሰረታዊ ጥናት ሲሆን ትኩረቱም አካል ጉዳት ያለባቸው 
ልጆች በትምህርት ቤት ያሉበት ሁኔታ ላይ ያተኮረ ነ ው  ይህም መሰረታዊ ጥናት ለተጨማሪ ጥናት የ ልጆችን 
የ ወላጆችን የ መምህራንን አክል ጉዳት ላለባቸው ልጆች የ ትምህርት እድል መከፈት ላይ ያላቸውን ድምጽ 
እንዲሰማ ማድረግ ነ ው፡ ፡  ይህ ጥናት በአካቶ ትምህርት  ላይ በሚደረግ ውይይት አስተዋጽኦ 
እንደሚኖረው እናምናለን በተጨማሪም ትምህርት ቤቶች ባለድርሻ አካላት ችግሩን ለመለየ ት ዕ ንቅፋቶችን 
ለማስወገ ድ አለማቀፉ የ አንደኛ ደረጃ ትምህርት ለሁሉም የ ሚለውን ግብ ለማሳካት መነ ሻ በመሆን 
ያገ ለግላል፡ ፡  
 

 
Children demonstrating their skills in writing 
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What stood out in this research is that communication and exchange amongst all people 

involved in the educational process of children with disability must receive a lot of attention. 

Furthermore, it is not surprising that teacher training is amongst the most important aspects 

that must be improved in order to enable the implementation of inclusive education, as aspired 

to by the Ethiopian Ministry of Education. The fact that attitudes towards people with 

disabilities have to change in general within society is also something that is very well known. 

It could be seen that mini-media and other awareness raising programs within schools are 

already having a positive influence on the attitudes of children, and consequently, on the 

families of these children as children might discuss these issues at home.  

The point that was most striking throughout the interviews was the aspect of “feeling like a 

family,” which is highly related to the initially mentioned relevance of communication and 

exchange. Participants who expressed such a feeling also seemed to have developed a feeling 

of belonging towards the school. This in consequence influenced teachers’ motivation and 

commitment and parents’ interest and willingness to support their child. As a result the quality 

of education for children with disabilities rose by a considerable amount.  

The research that took place in the framework of the international CLASDISA project was 

basic research that intended to look at the current situation for children with disabilities at 

school. As such, it intends to provide a basis for further research and is addressing questions 

that become visible through giving children, parents and teachers a voice in the process of 

making education for children with disabilities accessible. We hope that this research will 

contribute to discussions about inclusive education in Ethiopia and will provide a basis for 

schools and other stakeholders to identify and overcome major barriers to reach the goal of 

achieving universal primary education for all children. 

 

 

Yeshitla Mulat & Margarita Schiemer 
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